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The Inclusion Development Programme - Dyslexia

The materials are designed to help increase skills and knowledge in removing barriers to achievement for pupils with dyslexia.

It is a resource for all school practitioners.  The materials reflect good quality first teaching and therefore applicable to all pupils.
It should be remembered that the skills described are those expected of foundation level and there may be professionals in school who have specialist qualifications and experience in dyslexia that go beyond the skills and knowledge outlined in the self-evaluation document.

The staff self-evaluation document in this pack was designed by Northamptonshire County Council and has had a few minor changes made to it so that it will meet the needs of primary and secondary schools in Notts.  Many of our schools in Notts are working towards the Notts Dyslexia Friendly Schools Quality Mark and therefore we have chosen to aim (as Northamptonshire have) at the established level of the criteria.

The staff self-evaluations should be completed individually.  The results can then be pulled together on the staff audit (also included in this pack).  Areas of development/training can then be identified for individuals, groups or whole school.

Also included in this pack is an example of how a school might put together an action plan for their work on the IDP-Dyslexia.

The questionnaires for pupils and parent/carers will provide schools with evidence that the work they are doing is appropriate and making an impact on the teaching/learning of pupils with dyslexia.  

The Dyslexia friendly classroom & schools audits which have been taken from the Notts Guide to Dyslexia Friendly Schools are useful for staff to help identify their dyslexia friendly practice and areas for development.
                        A Map of the contents of the IDP -Dyslexia
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Overview of Dyslexia materials on the IDP disk

	Section
	Title & aim of the unit
	Prior learning
	Activities
	Resources

	Background

(Unit 1)
	What are specific learning difficulties?

Understand current definitions of a range of specific learning difficulties.
	Quick activity looking at difficulties normally associated with specific learning difficulties
	Interactive video – Crystal model  P2

Return to prior learning activity & see if you would make any changes P3
	Transcript of crystal model

Understanding dyslexia

	Barriers

(Unit 2)
	What is dyslexia?

Be aware of the range of and reasons for learning differences in learners with dyslexia


	Drag & drop activity – dyslexia facts/information
	Memory exercises P7-9

Record thoughts/ideas P10 * 

Obstacles – instances when these might happen P12 *
Copying from OHPs & books – copying activity P13

Dictation activity P13

Spelling – skills & knowledge you need in order to spell P13
	What is dyslexia?

Understanding dyslexia-information processing skills

Understanding dyslexia-spld

Key elements of effective CPD



	Barriers

(Unit 3)
	The barriers to learning for dyslexic pupils

To consider the learning characteristics of many pupils with dyslexia
	Learning characteristics typical of pupils with dyslexia
	Barriers to learning P3,7-11 *
Organisation challenges P4 *
Learning characteristics – drag & drop activity P5

Common behaviours

Cognitive differences – reflection P16 *
	Primary example of barriers to learning

What is dyslexia?

Understanding dyslexia

-information processing skills

-specific learning differences

Analysing developmental disorders of reading 2005

	Overcoming barriers

(Unit 4)
	Identification of pupils on the dyslexia continuum

To feel more confident in identifying the early signs & behaviours typical of many dyslexic pupils

Have heightened awareness of the importance of pupil voice activities in the identification process
	
	Complete identification sheet for a pupil P5

Listen to a pupil then record thoughts P7 *
Read case study record ideas-then compare P8 *
	Identification of pupils on the dyslexic continuum-primary

Identification of pupils on the dyslexic continuum-secondary

Assessment for learning for dyslexic learners and pupils with SLCN

Transcript

Case study-Becky (primary)

Case study-Joe (secondary)



	Overcoming barriers

(Unit 5)
	Making adjustments to include learners with dyslexia

Be able to identify adjustments to make in environment & practice which will strengthen learning, teaching & access for pupils
	
	Making learning visual-video P3 *
Making learning auditory-video P5 *
Making learning kinaesthetic-video P7 *
Giving the big picture & making links-video P10 *
Provide alternative strategies & media to promote reading for a range of purposes P11 *
Questions to support the development of metacognition P13 *
Understanding organisation – your week ahead P17 *

	Assessment for learning for dyslexic learners & pupils with SLCN (PP)
Personalisation & quality first teaching (PP)
Agenda for PDM for interpreting & evaluating progress & setting targets for pupils with SEN

Three waves of support (PP)


	Overcoming barriers

(Unit 6)
	Strategies & resources for recording & understanding knowledge

Multi-sensory teaching & learning

To develop a range of strategies to allow dyslexic pupils to demonstrate understanding & knowledge
	Consideration of the skills needed for creative, functional & operational writing *
	Writing to communicate P4 *
How do you currently support your pupils in the four processes involved in note taking or making notes P7 *
Multi-sensory approaches to spelling P17 Drag & drop activity

Using MOSS P18

Writing with your dominant hand P25
	Note taking/making

Writing scaffold worksheets

Multi-sensory audit

Using ICT to support dyslexic pupils

Developing early writing

Syllable division

Dyslexia friendly schools: ICT to support dyslexic pupils

	Overcoming barriers

(Unit 7)
	The dyslexia inclusive school

To share an understanding of what we mean by dyslexia inclusive school
	Consider 4 signs that a school is dyslexia inclusive
	Is your school dyslexia inclusive? P5 *
Working with adults & TAs P8 *
	Asking dyslexic children about dyslexia friendly teaching

Additional adults in the classroom

	Overcoming barriers

(Unit 8)
	Implications for planning

To consider how the learning differences of dyslexic pupils, can affect their motivation, behaviour & self-esteem
	Consider what specific adjustments you currently make for pupils who are dyslexic
	Consider a pupil in your class (primary) P8 *

The planning process (primary) P11 *
Consider a pupil in your class (secondary) P10

Annotating your planning P12 *
	(PP) = PowerPoint

*  = recording/saving of thoughts/ideas on the programme


An approach that schools might wish to take
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Staff self-evaluation for Dyslexia (meeting ‘establishing’ criteria)
Name:……………………………………………………………………………….. Date:………………………………………………….

	
StatementStatementS
     Criteria 
	Evidence
	YES

I have fully met the criteria
	NO

I still need to work on this criteria
	Focus Units

	a) I know which pupils in my class/classes have difficulties with reading,spelling and writing.
	· These pupils are highlighted in progress tracking (reading & writing levels, reading age & spelling age)

· I can name the pupils who have difficulties

· Planning shows this data is considered


	
	
	1

2

	b) I have studied the subject of dyslexia at foundation knowledge level.
	· I can describe the strengths & difficulties of learners with dyslexia

· I can explain how cognitive difficulties in perception and memory impact on learning and learning behaviour


	
	
	1

2

3

	c) I know which learners may be dyslexic in my class/classes.

I know the signs and behaviours that may be indicators of dyslexia.
	· Observation/checklist information is used to help identify the needs of pupils with dyslexia

· Information is shared with the SENCO and parents

· Information from SENCO/Specialist Teacher/Educational Psychologist reports

· Pupils are highlighted on an additional needs list


	
	
	4

	d) I can carry out sensitive discussions with pupils, parents and colleagues.


	· Positive feedback from pupils, parents, colleagues


	
	
	4




	e) I know what the learning characteristics/styles of the pupils with dyslexia are in my class/classes
	· Completed example of learning characteristics/styles highlighted for each pupil with dyslexia


	
	
	3

	f) I seek advice from the SENCO if I need help to remove the barriers that I have identified
	· Minutes of liaison meetings with SENCO

· Feedback from the SENCO shows that advice given has been followed
	
	
	4

	g) In my class/classes an observer would notice the adjustments I have made to meet the needs of pupils with dyslexia.  This would be observed in my planning, teaching delivery and the way pupils are asked to record their learning.
	· Planning shows adjustments e.g. pupils’ strengths and weaknesses are taken into account, a range of activities provided, differentiation by resource, task, outcome and support.

· Teaching delivery includes suitable methods for pupils with dyslexia i.e. multi-sensory teaching, giving the big picture, ICT etc.

· Opportunities are given to pupils to use alternative methods of recording learning  
	
	
	8

5

6

	h) I keep parents/carers informed of how well their child is progressing and of the adjustments that I make for their child in the classroom.
	· Meeting notes/minutes

· Feedback from parent/carers that they are confident that their child’s needs are being met
	
	
	7

	i) I know the ways in which my school shows itself to be dyslexia friendly.
	· I can identify some of the adjustments the school has made to support dyslexic pupils

· Feedback from other colleagues shows my contribution to this
	
	
	7


           List any relevant qualifications:

           List any relevant training attended in the last two years:

Audit of Staff Evaluations
(meeting establishing criteria)
Enter the names or initials of staff

	Criteria
	Yes – have fully met the criteria
	No – need to work on this criteria
	Development ideas e.g. training/small group work/mentoring etc

	a) I know which pupils in my class/classes have difficulties with reading,spelling and writing.


	
	
	

	b) I have studied the subject of dyslexia at foundation knowledge level.

	
	
	

	c) I know which learners may be dyslexic in my class/classes.

I know the signs and behaviours that may be indicators of dyslexia.


	
	
	

	d) I can carry out sensitive discussions with pupils, parents and colleagues.
	
	
	

	e) I know what the learning characteristics/styles of the pupils with dyslexia are in my class/classes                    
	
	
	

	f) I seek advice from the SENCO if I need help to remove the barriers that I have identified


	
	
	


	g) In my class/classes an observer would notice the adjustments I have made to meet the needs of dyslexic pupils.  This would be observed in my planning, teaching delivery and the way pupils are asked to record their learning.
	
	
	

	h) I keep parents informed of how well their child is progressing and of the adjustments that I make for their child in the classroom.
	
	
	

	i) I know the ways in which my school shows itself to be dyslexia friendly.
	
	
	


Name of staff and details of qualifications in dyslexia:

Training received as whole school or as individual staff:

Inclusion Development Plan – Dyslexia

Action Plan 2008/2009

· Sept 2008, the staff attended dyslexia awareness workshops that were part of INSET training (60% of staff attended these)
	Activity
	Staff involved,organisation,time
	Resources 
	Date to be completed

	1.  All staff complete the self 

evaluation tool for dyslexia and the classroom audit.
	All staff, SEN governor

Staff meeting

· 15 mins discussion

· 45 mins to complete individual self evaluations
	  Staff self-evaluations
	Dec 2008

	2.  Pupils complete questionnaires
	All pupils

· 1 lesson
	Pupil questionnaires
	Dec 2008

	2.  Evaluations and pupil questionnaires analysed and areas identified for further work.
	Head, SENCO

· 60 mins
	Completed pupil questionnaires

Completed staff evaluations

Audit of staff’s evaluations
	First week of Spring term

	3.  Staff work together to establish a shared vision of inclusive teaching and to receive a demonstration of finding their way around the IDP with some activities from Unit 1.
	SENCO, ISS

Staff meeting

· 60 mins
	Guidance for Head Teachers and Leadership teams – section from IDP
	Week 2 of Spring term

	4.  Identified staff work on agreed elements of units.


	Staff work individually and with identified co-partners for support

· 30 mins fortnightly over the spring term
	Barriers & overcoming barriers sections of IDP


	First week of Summer term

	5.  Gathering of ideas to improve lesson planning and practice which will strengthen  learning, teaching and access for pupils with dyslexia.
	All staff

Staff meeting

· 60 mins
	IDP sections

Examples of lesson plans
	Third week of summer term

	6.  Lesson plan put together and copies given to all staff with information on how to complete.
	Identified members of staff to work together on the ideas generated in the last staff meeting and to produce a lesson plan for use in school/dept.
	Lesson plan

Instructions for completion
	First week after half term

	7.  Staff re-complete self-evaluations and classroom audits.
	Identified staff

· 30 mins
	Self-evaluations

Classroom audits
	Second to last week of term

	9.  Pupils complete questionnaires.
	All pupils

1 lesson
	Pupil questionnaires
	Second to last week of term

	8.  SENCO evaluates the work completed through the self-evaluations.
	· 60 mins
	Completed staff self evaluations

Classroom audits 

Completed pupil questionnaires

Audit of self-evaluations
	Last week of term

	9.  Staff identify areas to work on next year and look at the Notts Dyslexia Friendly Schools audit tool.
	All staff, ISS

INSET – half day
	Presentation by head/leadership showing progress made using the IDP

IDP – Dyslexia Friendly environment

Notts Dyslexia Friendly Schools audit tool
	First day back after summer break


              Success criteria:                                                                            Evidence:           

-  Improvement of staff’s confidence in understanding the                             -  Staff evaluations     -  Pupil progress data

    nature of dyslexia and the educational implications                                  -  Pupil questionnaires   -  Lesson observations
-  Pupils show increased confidence and enjoyment in lessons                           -  Lesson plans          -  Pupils work
-  Progress of pupils is improved

Pupil Questionnaire
School Name ----------------------------------    Date --------

Pupil Name  --------------------------------------
	
	Please tick (()

	
	Yes
	Some-

times
	No

	1. I like coming to school
	(
	(
	(

	2. I work as hard as I can
	(
	(
	(

	3. The work I do in lessons is interesting
	(
	(
	(

	4. I feel confident joining in during discussions
	(
	(
	(

	5. I feel good about myself
	(
	(
	(

	6. I like having extra help in class
	(
	(
	(

	7. I know I can ask for help when I need it
	(
	(
	(

	8. When the teacher gives me extra help I find my work     

    easier
	(
	(
	(

	9. When another adult gives me extra help I find my 

     work easier
	(
	(
	(

	10. When my friend gives me extra help I find my work 

      easier
	(
	(
	(

	11. I prefer to work in a small group away from the class
	(
	(
	(

	12. I know the targets on my IEP
	(
	(
	(

	13. My teacher(s) praise(s) me when I do my school work 

      well
	(
	(
	(

	14. I feel I am getting better at my work
	(
	(
	(

	15. I find my work easier now than I did before
	(
	(
	(

	16. I feel confident in doing my homework
	(
	(
	(

	17. I belong to a school club(s)
	(
	(
	(


Pupil Questionnaire
School Name ----------------------------------    Date --------

Pupil Name  --------------------------------------
	
	Please tick (()

	
	Yes
	Some-times
	No

	1. I like coming to school
	(
	(
	(

	2. I work as hard as I can
	(
	(
	(

	3. The work I do in lessons is interesting
	(
	(
	(

	4. I feel confident joining in during discussions
	(
	(
	(

	5. I feel good about myself
	(
	(
	(

	6. I like having extra help in class
	(
	(
	(

	7. I know I can ask for help when I need it
	(
	(
	(

	8. When the teacher gives me extra help I find my work     

    easier
	(
	(
	(

	9. When another adult gives me extra help I find my 

     work easier
	(
	(
	(

	10. When my friend gives me extra help I find my work 

      easier
	(
	(
	(

	11. I prefer to work in a small group away from the class
	(
	(
	(

	12. I know the targets on my IEP
	(
	(
	(

	13. My teacher(s) praise(s) me when I do my school work 

      well
	(
	(
	(

	14. I feel I am getting better at my work
	(
	(
	(

	15. I find my work easier now than I did before
	(
	(
	(

	16. I feel confident in doing my homework
	(
	(
	(

	17. I belong to a school club(s)
	(
	(
	(


PARENT/CARER QUESTIONNAIRE
Name: …………………………………………………………………………………

Name of child: ………………………………………………………………………..

	
	Please tick (()

	
	Yes
	Partly
	No

	1. The school has a clear understanding of my child's needs
	(
	(
	(


	2. The school keeps me informed about my child's

      progress
	(
	(
	(


	3. I am given information about what my child is  

     learning
	(
	(
	(


	4. Teachers give me advice and tasks to help my child at home
	(
	(
	(


	5.   Teachers listen to my concerns
	(
	(
	(


	6.   I am pleased with the progress my child is making
	(
	(
	(


	7.   My child is happy at school
	(
	(
	(


	8.   My child has friends at school
	(
	(
	(


	9.    I know the staff who support my child
	(
	(
	(


	10.  I know how support staff help
	(
	(
	(


	11.  I am happy with the help my child receives
	(
	(
	(


	12.  I am involved in reviewing my children's needs
	(
	(
	(



Overall, what the school does for my child is:

	Excellent
	(

	Good
	(

	Satisfactory
	(

	Poor
	(


                                                                                                         P.T.O.
Any other comments:

                                                                    Thank you

Is your classroom dyslexia friendly?

(Secondary)
(  Do you promote strengths?

(  Do you give praise where it is deserved?

(  Do you keep an eye on the pupils with dyslexia – reassuring, 

          reminding and refocusing them?

(  Do you include study skills in your teaching?

(  Do you break tasks down into small chunks?

(  Do you plan for revision?

(  Do you show pupils different approaches to studying and 

     revising?

(  Do you mark pupils’ work for content and avoid marking down 

     every mistake?

(  Are your pupils happy to ask for help or ask for further 

      explanations?

(  Is homework written into the study planners of those who 

     need it or given out on paper and stuck in planners?

(  Are there accessible word banks available in the classroom?

(  Do you make your worksheets dyslexia friendly?

(  Do you encourage pupils with software and hardware to use 

     them in your lessons?

(  When grouping children, do you consider the strengths of the 

      pupils with dyslexia?

(  Do you show that you are interested in the pupil and want to support  

     them?

(  Do you consider your own teaching style and extend it to reach all of the 

      learning styles in the classroom?

Is your classroom dyslexia friendly?

(Primary)

(  Have the children got an example of lower and upper case alphabets in continuous cursive handwriting stuck to their desk or available on a strip of card?

(  Are key words displayed around the room?

(  Are topic words available on cards?

(  Are children seated appropriately so that they can both see  

      and hear you?

(  Do you teach in a multi-sensory way?

(  Are there plenty of well-structured reading books available, 
      including high interest / low ability ones?

(  Are there other methods of recording information available in 
     class eg tape recorders?

(  Do you have coloured paper available for those children who 
     need it to write on?

(  Do you use different colours for writing on the board?

(  Do you give one instruction at a time?

(  Do you allow extra time to complete tasks?

(  Are resources labelled clearly?

(  Do you also label using signs and symbols?

(  Are the children happy to be in your class?

How dyslexia friendly are we?








 

     R     A     G

	·  We appreciate that difficulties associated with dyslexia can affect all developmental skills eg motor, organisational
	
	
	

	· We recognise the strengths of all pupils
	
	
	

	· We encourage an understanding of different learning skills amongst all pupils
	
	
	

	· We listen to the concerns of parents and carers and work collaboratively with them to support their children
	
	
	

	· We look for opportunities to praise and reward pupils’ ideas and efforts
	
	
	

	· We offer opportunities for all pupils to work in mixed ability groupings
	
	
	

	· We have strategies and systems in place, linked to individual learning styles, which facilitate pupils’ personal organisational skills eg memory-joggers, recording homework
	
	
	

	· We provide dyslexic pupils with the same opportunities as their peers to present work orally, if they so wish
	
	
	

	· We ensure that dyslexic pupils have access to new texts ahead of time so that they can prepare appropriately
	
	
	

	· We ensure that teacher generated resources are presented with adjustments which match learning style eg font size, background, colour
	
	
	

	· We provide reading material of an appropriate ability / interest level
	
	
	

	· We realise that copying from a board is inappropriate for dyslexic pupils and ensure alternative methods of recording information


	
	
	

	· We provide practical resources to support dyslexic pupils in their preferred style of learning eg vocabulary books, reading rulers, number lines calculators


	
	
	

	· We encourage the use of appropriate technological aids eg voice recorders, laptops
	
	
	


	· We model alternative methods of recording, appropriate to learning styles and memory skills eg mind-mapping, writing frames / mats
	
	
	

	· We ensure that appropriate access arrangements are in place for eligible pupils during tests and exams
	
	
	

	· We are mindful of self-esteem issues and ensure that feedback on pupils’ work is always constructive and helpful
	
	
	

	· We ensure that learning is always linked to previous knowledge
	
	
	

	· We recognise that dyslexic pupils may need additional support for facts and tasks which rely on memory skills
	
	
	

	· We recognise the importance of displaying models of good practice and correct procedure eg handwriting style
	
	
	


So, where are we now?

	
	
	
	
	
	
	
	
	
	


0
             1
     2             3            4             5             6             7            8             9           10

What could we do next?

	Summary Table of IDP Units and Professional Teaching Standards



	IDP Units
	Core Standards
	QTS Standards

	Dyslexia/SpLD

	What are specific learning difficulties?
	C18, C19
	Q18, Q19

	What is Dyslexia?
	C1, C2, C10, C18, C19, C21
	Q1, Q2, Q10, Q18, Q19, Q26, Q27, Q28

	Barriers to Learning for pupils with dyslexia.
	C1, C2, C10, C12, C14, C18, C19, C21
	Q1, Q2, Q8, Q10, Q12, Q18, Q19, Q26, Q27, Q28

	Identification of pupils on the dyslexia continuum.
	C1, C2, C10, C12, C14, C18, C19, C21, C33
	Q10, Q12, Q18, Q19, Q26, Q27, Q28

	Making adjustments to include learners with dyslexia.
	C10, C12, C14, C17, C18, C19, C21, C26, C27, C28, C29, C30, C33, C35
	Q8, Q10, Q12, Q19, Q22, Q23, Q24, Q25, Q26, Q29

	Strategies and Resources for recording understanding and knowledge.
	C10, C12, C14, C17, C18, C19, C21, C26, C27, C28, C29, C30
	Q8, Q10, Q17, Q19, Q21b, Q22, Q23, Q24, Q25, Q26, Q27

	The dyslexia inclusive school
	C3, C5, C8, C10, C12, C17, C18, C19, C20, C21, C26, C27, C28, C29, C40, C41
	Q2, Q3, Q8, Q10, Q12, Q19, Q20, Q21b, Q22, Q23, Q24, Q25, Q26, Q29, Q30, Q31, Q32, Q33

	Implications for planning: dyslexia
	C10, C15, C18, C19, C29, C30, C33
	Q10, Q15, Q18, Q19, Q21b, Q22, Q23, Q24, Q25, Q26b, Q29


IDP units – links with the Notts Dyslexia Friendly Schools Audit

	Standard
	Criteria



	One
	3, 4, 5, 7, 9 10



	Two
	1, 3, 4, 5, 8, 9 10



	Three
	1, 2, 3



	Four
	1, 5




Local Contacts
Voluntary Organisations

The Dyslexia Association

Sherwood House
7 Gregory Boulevard
Nottingham

NG7 6LB

Tel: 0115 924 6888
Dyslexia Action
5 Eldon Chambers 

Wheelergate

Nottingham

NG1 2NS

Tel: 0115 948 3849

Useful Websites

www.dyslexiaaction.org.uk
www.bdadyslexia.org.uk
www.dyslexia.uk.net 

www.dyslexic.com
www.thedyslexia-spldtrust.org.uk
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